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Abstract
The present study aims to examine classroom 
teachers’ views on environmental education. The 
study was conducted using a case study method 
which is one of the qualitative research methods. 
The study group was determined via criterion sam-
pling which is one of the purposeful sampling meth-
ods. The study group included 20 classroom teach-
ers who work in primary schools. The data were 
obtained via a semi-structured interview form. The 
data were analyzed employing the descriptive anal-
ysis method. According to the findings of the study, 
teachers perceived environmental education as en-
vironmental consciousness, an attitude towards the 
future and the environment. The family, the school, 
the social environment, the media and religion were 
determined as the effective factors in environmen-
tal education. The issues about which the students 
should be informed are the practice of economy, 
prevention of pollution, keeping the environment 
clean, an active engagement with the environment 
and taking a holistic view of the environment.  It 
was concluded from the study that environmental 
education was an engagement with the environ-
ment and global thinking for the sake of our future. 
Keywords: Classroom teacher, Environment, 
Environmental education
Introduction
Since the very beginning of the history, man-
kind has benefitted from natural resources, in its 
effort to develop living conditions (İncekara & 
Tuna, 2010) and mankind has used nature as if it 
could never be exhausted. Man has wasted the nat-
ural resources, assuming they would endure, and 
this has led to today’s environmental issues. These 
issues have put nature and mankind at odds with 
each other (Karpuz-Seyis, 2010). People have tried 
to find solutions for the situation because the is-
sues have reached a life-threatening level (Erol & 
Gezer, 2006).
These multi-dimensional environmental issues 
arose as a consequence of many factors (Erol, 2011) 
and the issue became a global one. This situation 
created some solidarity among different nations to 
determine strategies and offer solutions for the is-
sues and to carry out works accordingly (Şentürk, 
2010). All over the world, people face dangers 
from the irrevocable damage suffered by nature 
(Sarıkaya, 2006). 
Environmental issues overwhelmed people and 
environmental consciousness decreased day by day. 
So the importance of environmental education in-
creased (Sever & Samancı, 2002; Alim, 2006); 
because, the protection of nature is only possible 
through raising the awareness of people who are 
most affected by nature (Arslan, 1997). The inter-
nalization of this situation, making it a philosophy 
of life, by people who are environmentally con-
scious is quite effective in dealing with environ-
mental issues (Nalçacı & Beldağ, 2012).
How important is the human role in solving 
environmental problems to be taken into account, 
the necessity of individuals to be conscious about 
the environment and its problems rise to the occa-
sion (Aydin & Çepni, 2010). An unconscious and 
uneducated society is not able to think that future 
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generations will also have to inhabit the same world 
(Akbaş, 2007). It is the responsibility of everyone to 
protect nature from destruction and to leave a livable 
environment for future generations (Erol, 2011). 
One of the most important factors to affect the 
manner and behaviors of students toward the en-
vironment is the teacher factor (Aydın, 2010; Kar-
puz-Seyis, 2010). For students to form a conscious-
ness concerning nature and to put this into action 
depends on how much emphasis the teachers place 
on the issue. Teachers, who are good models for 
students, put the information into action, and they 
seize every opportunity to give their students a 
quality education concerning ecology. Such actions 
will certainly increase success on environmental is-
sues (Çelikkıran, 1997). 
Teachers who will deliver environmental edu-
cation should properly have an environmental con-
sciousness (Aydın, 2008). Educating teachers to a 
high level of environmental consciousness and suf-
ficient ecological knowledge, and be able to con-
duct theoretical and practical environmental ex-
periments is crucial for progress in environmental 
education and in reaching desirable environmental 
targets (Kahyaoğlu, Daban & Yangın, 2008). It is 
in the teacher’s power to enable students to ques-
tion and actively participate in the lesson rather 
than teaching clichéd information based on mem-
orization skills only. This can only be possible with 
teachers, who do not regard the topic of environ-
mental education as insignificant, who have high 
environmental consciousness, are aware of the 
world and the environment in which they live, and 
who want to develop the consciousness of students 
and guide the students in some way (Şentürk, 2010). 
In this context, the present study attempts to in-




In this study, the case study, which is one of 
the qualitative research methods, was used. The 
most basic feature of the case study is that one or 
more than one cases can be examined in depth. In 
other words, the factors of any situation are exam-
ined with an integrated approach and such issues 
as how the factors affect the situation and how the 
factors are affected by the situation are researched 
(Yıldırım & Şimşek, 2011). 
Study Group
This study included 20 classroom (12 male and 
8 female) teachers who were determined via criteri-
on sampling which is one of the purposeful research 
methods. The criterion used to determine the study 
group was that the teachers should be in the same 
branch; this minimizes the diversity of perception.
 
Data Collection Tool
The semi-structured interview method formed 
the basis of this study and an interview form includ-
ing four questions was used. 
Analysis of the Data
A descriptive analysis method was used for ana-
lyzing the data. According to the descriptive anal-
ysis method, the obtained data is summarized 
and interpreted depending on the previously de-
termined themes (Yıldırım & Şimşek, 2011). The 
interviews that were carried out with the teachers 
were coded as [1F]. 1 refers to the sequence of the 
interview and F/M refers to the genders (M=male, 
F=female). 
Results
This section includes the findings that were ob-
tained from the answers to the questions teachers 
were asked during the interview. 
Classroom teachers’ perception of the concept of 
environmental education
It was determined that the participants per-
ceived environmental education as environmental 
consciousness (f=14), the future (f=4) and behav-
iors toward the environment (f=2). 
Environmental education as environmental 
consciousness:
This is raising and developing environmen-
tal awareness in all the individuals of which soci-
ety is comprised, and with this method, making 
them conscious of the environment and able to re-
flect this in their manners and behaviors [1F]. This 
is the process of educating individuals to have en-
vironmental consciousness, the transferring of this 
consciousness to future generations, and educating 
individuals to be sensitive to environmental issues 
and willing to behave in a desirable manner [14M]. 
Environmental education is given to raise aware-
ness in people of the need to protect all living crea-
tures and non-living things [19F].
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Environmental education as the future: 
This means a lot to me; because for me, 
human=nature, the environment. For me, there ex-
ists the nature that is with me at this moment, the 
nature that evokes the past and the nature which I 
leave to the future [17F].
It is educating people to leave a livable world for 
future generations and not to mess up the existing 
order [18M].
Class teachers’ views on the factors effective in 
the environmental education
The participants stated that the effective factors 
in environmental education are the family (f=16), 
school (f=14), the social environment (f=8), the 
media (f=4) and religion (f=1).
Family factor in environmental education
A child is like wet concrete, the child takes the 
shape of what is put on him/her. Children need 
good models rather than simply instruction. So-
ciety can only undergo a change and transforma-
tion by means of the children in whom parents have 
raised a consciousness [3M].
The most onerous responsibility for raising 
children falls on the family. So, families should be 
good models for the children [11M].
If parents want to raise children who take re-
sponsibility for the environment they should think 
twice before taking any actions [8F].
The school factor in environmental education:
The basic human behaviors are first acquired 
within the family environment and then they take 
shape in the school. In this context, conscious indi-
viduals can be educated with the cooperation of the 
family and the school [16F].
Social environment factor in environmental 
education: 
An individual wants to make material all the 
things he/she learns (in school, at home, outside) 
and reflect them in his/her behaviors. The environ-
mental education given in school will be more per-
manent when reinforced outside of the school [4M].
Primary school students learn via observing the 
behaviors of the people around them. So, the struc-
ture of the child’s environment is certainly an im-
portant factor in his/her manners and behaviors to-
ward the environment [7F].
Media factor in environmental education:
Today, the media has the opportunity and means 
to present visually any event across the world to us 
all.  This power should necessarily be of benefit to 
us on the issue of environmental education [6M]. 
Informative practical projects can be conduct-
ed on keeping the environment clean through use 
of the media. For example, the presentation of the 
melting icebergs helps create an environmental 
consciousness in people’s minds [15F].
The Religious factor in environmental educa-
tion:
The factor that urges us to show respect should 
be the great order, harmony and aesthetics of na-
ture. It is also evidence of the existence of God and 
religion’s sensitivity in regard to nature. When I ex-
plain the harmony and the great complexity of na-
ture in this way, the children are impressed [17F].
Teachers’ views on the necessity for raising 
environmental awareness in the students
The participants stated that the practice of 
economy (f=9), the prevention of pollution (f=4), 
keeping the environment clean (f=3), putting these 
consciousness and preventions into action and tak-
ing a holistic view of it (f=2) were the issues on 
which the children should be informed. 
Initially “the practice of economy” in environ-
mental education;
The natural resources should be used economi-
cally. Students should be guided on the use of easily 
recyclable materials [2F].
Students should be informed of the necessity 
to practice economy in the use of material prod-
ucts that are dependent on natural resources. Much 
practical work can be carried out concerning this 
issue. Unused books, journals etc. can be collected 
at school and sent for recycling. Then, the teachers 
could explain to the students how many trees could 
be kept alive through this practice [5F].
 Putting environmental education into action:
Many people worry about the environment or 
have environmental consciousness; however, they 
unfortunately cannot bring this into action. Stu-
dents should be especially informed about active 
engagement with the environment [13F].
It should be emphasized that the behavioral as-
pect of the issue is as important as the cognitive as-
pect. The effects of the practices of each individual 
and of the practices which are not conducted, and 
how these affect the environment, should be taught 
[14M].
 “The prevention of pollution” in environmen-
tal education:
Pollution causes the narrowing of the living 
spaces available to people and animals, it increas-
es health problems and also causes global warming 
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etc. People should be informed on these issues so 
that awareness can be raised [2F].
The permanent damage that chemical sub-
stances do to nature should be explained to the stu-
dents [15F].
“The holistic view” in environmental educa-
tion:
I believe that there is no single priority or re-
cency in environmental education. The environ-
ment has an integrity and should be seen as a whole 
and gives life to all beings within this integrity. Peo-
ple who think of themselves and their future should 
know that they have to protect the whole of nature’s 
integrity. Otherwise, the polluted environment will 
have a domino effect [9M]. 
“Keeping the environment clean” in environ-
mental education:
Keeping the environment clean must be the pri-
ority, because it is quite easy to pollute a once clean 
environment. However, cleansing a polluted envi-
ronment and trying to change it back is quite diffi-
cult and sometimes even impossible [12M].
The teachers’ views on the importance of 
environmental education in terms of the 
future of the world
The participants stated that the environment 
in relation to our future (f=11) and global think-
ing (f=8) are the most important issues for envi-
ronmental education in terms of the future of the 
world. 
“The environment for our future” in terms of 
its effect on the future of the world;
Environmental education is an investment in 
the future. We should remember that not only we 
will live in this world, so will future generations 
[18M].
If we continue neglecting and polluting the 
world, there will be no habitat suitable both for us 
and the next generation [20F].
“Global thinking” in terms of its effect on the 
future of the world;
We should know that the damage brought on 
the environment anywhere in the world will affect 
the whole world. If we think of the world as a ship; 
when the ship begins to sink, everybody will drown 
regardless of where we are in the ship [4M]. 
More effective results can be obtained with 
global environmental education rather than region-
al environmental education. For example, air pol-
lution causes global warming and affects the whole 
world [10F].
Environmental issues should be regarded as 
global issues. The problem in any area of the world 
affects the whole world. Take for instance, the Cher-
nobyl nuclear accident; it has had its effect on the 
Black Sea Region in Turkey for many years. Com-
mon cancer occurrences in the Black Sea Region 
are an example of the negative reflection of an en-
vironmental problem that has occurred elsewhere 
[13F].
Discussion
The most effective way to find solutions to these 
problems is to educate individuals, to raise an envi-
ronmental consciousness. It is necessary to inform 
individuals about the environment, enable him/her 
to acquire positive manners, and produce behav-
ioral changes (Arslanyolu, 2010). It was determined 
in the present study that teachers perceived envi-
ronmental education as “environmental conscious-
ness”, “the future” and “manner and behaviors to-
wards the environment”. The insensitive behaviors 
of people create the environmental issues. The most 
effective way to solve these issues and problems is 
for individuals to be conscious of the environment 
and environmental issues, and to take responsibil-
ity for a healthy environment (Aydın, 2008). Envi-
ronmental pollution is a common issue across all 
countries. We need to prevent pollution and protect 
the green areas and animals in order leave a healthy 
environment for future generations (Özey, 2009). 
Teaching and learning processes are complex 
phenomena which cannot be explained by one or 
more reasons/factors (Uşak, Erdogan, Inan, Kubi-
atko & Şahin, 2011). In this context, teachers stated 
that the family, the school, the social environment, 
the media and religion play important roles in envi-
ronmental education. Environmental education be-
gins within the family and the environment of the 
child (Öner-Armağan, 2006). So, environmental 
works should be carried out in cooperation with the 
families and the family participation in such activi-
ties should be provided for (Gökçe, Kaya, Aktay & 
Özden, 2007). The protection of the environment, 
the prevention of pollution and the achievement of 
sufficient environmental consciousness are possi-
ble with appropriate education in schools (Aslan, 
Uluçınar-Sağır & Cansaran, 2008). In parallel with 
the environmental education given in schools, par-
ents and other adults also have responsibilities on 
this issue; their work can thus complement formal 
education. There is a possibility that a child who 
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has an environmental education at school could 
come face to face with the misbehavior of the pub-
lic in the street and of their parents at home. So the 
child could encounter a contradiction (Niibe-San-
car, 2005). Visual, audio and print media should do 
its share in raising the environmental awareness of 
people. Today, the media is the most powerful way 
to guide people. More sensitivity to the issues and a 
conscious manner in the media will enable people 
to be more conscious on this issue (Öztürk, 2008). 
In the Holy Scriptures, there are also suggestions 
on adopting certain behavioral patterns for keep-
ing the environment clean, and the efficient and ef-
fective use of the environment (Keleş & Hamamcı, 
2002). 
Teachers stated that students should especial-
ly be informed on practicing economy, preventing 
pollution, keeping the environment clean, putting 
these consciousness and preventions into action and 
taking a holistic view of it. It should be explained to 
the students that many problems do not simply oc-
cur because of an insufficiency of natural resources 
and that indeed the natural resources are in them-
selves sufficient, in fact we should simply use these 
resources more judiciously. So, the students’ pro-
pensity to save will increase (Engin, 2010). The 
most effective factor in the pollution of the envi-
ronment is the human factor (Öztürk, 2008).  Peo-
ple are responsible for polluting nature, the ill-us-
age of the self-renewing features of nature. They are 
responsible for environmental issues and the out-
comes of their actions (Karpuz-Seyis, 2010). It is 
impossible to comprehend today’s environmental 
issues without a holistic view (Kışlalıoğlu & Ber-
kes, 1991). So, the main objective of environmental 
education is to enable individuals to develop a ho-
listic view, to develop critical views on human inter-
action with the environment, to be sensitive, con-
scious, and challenging on environmental issues, 
and to protect the world (Atasoy & Ertürk, 2008).
The teachers stated their views on the impor-
tance of environmental education for the future of 
the world, to encourage global thinking and ac-
tion on the environment. Protecting and develop-
ing nature in the name of today’s and of future gen-
erations is the main duty of mankind (Erol, 2011). 
The environment is not our inheritance, it is our re-
sponsibility to protect and develop nature and ide-
ally leave it fit for future generations (Özey, 2009). 
The research conducted and the decisions taken 
and actions made, make clear that  environmental 
pollution is no longer a regional issue but rather a 
global one (Ak, 2008). While environmental issues 
are passing from being regional to being global, the 
solution to these issues, that is, environmental poli-
cy, has also passed from being national to being in-
ternational (Keleş & Hamamcı, 2002).
In order to conduct environmental education 
more effectively, teachers should be educated and 
qualified to teach on this issue both in the pre-ser-
vice and service processes. The concept of the en-
vironment has attained a global dimension. So, all 
countries should be aware of their responsibility to 
raise the awareness of all of the people in the world, 
and the people, together with the countries, must 
struggle to resolve the environmental issues.  
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